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Prompt 1: Identify the collaboratively-developed recruitment and selection strategies and goals.
(500 words)

Teacher shortages are worsening across the US for the majority of states as well as
the shortage of minority and male teachers. Schools are struggling to fill positions in
science, special education and mathematics, and often have trouble keeping teachers
because of low salaries, high student loans, and reduced budgets. It is our hopes to
establish a partnership with the LEA to recruit and select quality candidates who share
a passion for the field of education. The overall theme at Lane Department of
Education is to work with the LEA to establish, maintain, and implement high quality
educator preparation and licensure programs for educators working in the P-12
schools. To enhance the quality of teaching and learning that takes place in school, the
partnership agreement will help to select well-qualified individuals preparing and
delivering instruction to students.

Recruitment: The EPP plans attend career days at the LEA to determine candidates
who may want to major in education and attend Lane. Once students are identified,
students will be invited to attend Dragon Academy. Dragon Academy is a freshman
summer program designed to early prepare and introduce students to campus life,
academic advising and career success.

Selection strategies: Students selected into the program will have to have acceptable
GPA, successful face to face interview and demonstrate the professional attitudes and
conduct that facilitate student learning and convey a positive image of the education
profession.

Goals: We have several underlying goals as a result of this partnership: to produce
exemplary teachers that make a tremendous impact on the students we serve,
increase male population majoring in education, increase the number of students major
in critical needs academic areas such math, science and special education
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Prompt 2: Identify how entities will collaborate to select, prepare, evaluate, support, and retain high-
quality clinical educators, both provider and school-based, who demonstrate a positive impact on
candidates’ development and pre-K-12 learning and development. (500 words)

Candidates have one chance to experience the best possible placement. Clinical
practice and student teaching will shape their expectations for their own performance as
teachers and help determine the type of school in which they will choose to teach. With
the preparation of the teacher candidates in mind, the EPP has established a Teacher
Education Council and P-16 Advisory Board. The two entities allow for collaboration
regarding in selecting, preparing, evaluating, supporting, and retaining high-quality
clinical educators. The Teacher Education Council (TEC) represents all education
programs. The TEC is charged to lead efforts toward professional, scholarly and
intellectual excellence in the teacher education programs, and to conduct itself in an
atmosphere of open, full and intellectually vigorous discourse. In addition, the P-16
Advisory Board serves as a broad-based advisory group that provides feedback to the
Director of Education and Unit on important items that influence faculty, staff, and
teacher candidates within the college. The members are teachers, administrators and
community partners. Both TEC and P-16 will work collaboratively select, prepare,
evaluate, support, and retain high-quality clinical educators. Supervisors and mentor
teachers are critical partners in the preparation of teacher candidates. Effective mentor
teachers provide critical feedback which is impactful in the development of candidates’
progression, which in turn, increases P-12 student learning and achievement.

The Principal, Program Director and Field Experience Coordinator will work in
partnership to select mentor teachers. The LEA and EPP have discussed criteria for
selection of mentor teachers: three (3) or more years of teaching experience, a rating of
four (4) to five (5) on the TEAMS evaluation form, and be willing to serve on the
advisory board. In addition, mentor teachers will work closely with supervisors or
coordinators and establish partnerships to support candidates during their field
experiences. Mentor teachers will be supported by the EPP through supervisors and the
coordinators. As part of the partnership to prepare classroom ready candidates, the
mentor teachers will provide information about expectations, assignments, and
requirements each semester. Student teachers will be provided materials to assure
clarity in expectations within the field experience. The EPP and its stakeholders have
developed instruments designed to measure the impact of the students learning and
development. Our “Perception Instrument” for example collects data from the faculty,
the ISD’s and the candidates. The triangulation of the data will serve as a measure of
validity of the effectiveness of the program.

Lastly, the LEA and EPP has discussed developing an evaluation instrument for the
mentor teachers to evaluate the process and programs. Further, the LEA is suggesting
to be a part of the final evaluation of the candidates’ Teacher Work Sample (TWS) and
action research presentations.
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Prompt 3: ldentify mutually-agreed upon expectations for candidate preparation that link theory and
practice, maintain coherence across clinical and academic components of preparation, and establish
shared accountability for candidate outcomes. (500 words)

The EPP will establish and maintain mutually beneficial partnerships with diverse P-12 schools
for high-quality clinical preparation of candidates. These partnerships will rely on effective
communication to construct experiences with shared expectations for candidate outcomes.
Partnerships with school districts will be a shared responsibility for candidate preparation. Of
critical importance in candidate preparation is that partnerships ensure that theory and practice
are linked by maintaining coherence across clinical and academic components of preparation.
Clinical preparation for many of our candidates will include a pre-student teaching field
experience. To maintain coherence across clinical and academic components of preparation,
teacher candidates will be required to take EDU 230 Education Foundations, methods courses
and EDU 435 Test Preparation. Candidates link theory and practice as they plan lessons in
their methods classes with instructors knowledgeable in their content areas, then teach the
lessons to students in their school classrooms with mentors knowledgeable in pedagogy. In
addition to partnerships with districts and assuring our field placements support development
of candidates' knowledge, skills, and dispositions, relationships with varied stakeholders
extend from the pre-professional programs through student teaching and beyond.

Numerous mechanisms (i.e., video conferencing, face-to face, online and etc.) will provide
ongoing opportunities for partners to share insights into programs and candidate preparation.
EPP coordinators, faculty, and staff will conduct site visits and meetings among partner district
and EPP personnel will be regularly scheduled. Program faculty will be engaged in a
continuous evidence-based program revision process to enhance the preparation of
candidates. The newly established EPP will hold monthly meetings of the faculty during the
academic year and two full-day retreats annually. We will discuss program innovations and
pilot studies, analyze alignment of program vision and goals with current practices, identify
problems of practice and possible solutions to improve coherence across the program,
including field experiences and clinical teaching.

Establish shared accountability for candidate outcomes will be a priority of the success of the
newly established EPP. Continuous improvement efforts will be supported by annual surveys
of stakeholders in clinical partnerships, including mentors, supervisors, and school districts, as
well as candidates. For the past year, the EPP has been in collaboration with the LEA, TEC
and P-16 Advisory Board in developing instruments such as Clinical Practice, Program
Perceptions Instrument, Disposition, and etc.

Lastly, the EPP will examine and evaluate survey results to inform program and process
modifications. At the end of each academic year, the EPP will survey the three primary
partners in the community—interns, mentor teachers, and parents of the students in mentor
teacher classrooms. The results of these surveys will help inform planning decisions for the
following year. These data are shared annually with the school district board of directors,
community stake holders, TEC and Lane’s Administration. This data will also be shared with
teacher candidates and are used to help candidates realize the importance of a strong
parent-teacher-student relationship.
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Prompt 4: ldentify mutually-agreed upon key assessments, transition points, and exit requirements.
(500 words)

Lane’s EPP has collaborated with the LEA to identify key assessments, benchmarks and exit
requirements of teacher candidates. For the past 2 years, the faculty, TEC and P-16 Advisory
Board have met at least once a month to develop key assessments, and benchmarks and exit
requirements. Six benchmarks mark the progression of candidates through the Initial Program.
At benchmark zero, the Unit identifies students at the freshman level in course ORN 110
Freshman Orientation who may be interested in majoring in education. Benchmarks one involves
admission to the Teacher Educator Program. To be eligible for admission, candidates must
complete an Educator Preparation Program application, submit a degree plan signed by an
advisor, and provide evidence of completion of the forty-nine (49) credit hour for general
education core requirements. An official transcript from each college and university previously
attended is required as well. Also required for admission is a minimum overall grade point
average of 3.00 and a cleared background check according to Tennessee Code Annotated
49-5-5610. The second benchmark is called Field Experiences. Candidates are required to
successfully complete a block of specific courses to advance to the next benchmark. These
courses, which provide direct teaching of the 15 proficiencies needed to be successful in urban
school environments. Included in these courses are a set number of field-based classroom
observations that each candidate must perform. To evaluate a candidate’s mastery of the 15
proficiencies, both rubric scoring and cognitive measures in the form of course grades are used..
The third benchmark is the student teaching /Clinical Practice semester. At this stage,
candidates are required to demonstrate their mastery of the 21 proficiencies. Candidates at this
benchmark are assigned to a school for one semester. At the school, candidates are required to
engage in a range of activities including actual teaching of lessons, developing lesson plans and
observing parent-teacher conferences. Each candidate is evaluated across several assessments
listed in the Key Assessment Chart. Candidate’s success at this benchmark is determined by
three independent evaluators, a School Based Representative, Department of Education Faculty
Advisor, and a representative from the Office of Field Based Experiences.

The fourth benchmark is graduation. This benchmark includes a complete evaluation of each
candidate’s performance in the Education Preparation Program. The Program coordinators and
Lead faculty member use the program completion review process to assess each candidate’s
success in completing the program and his/her readiness for assuming professional
responsibilities. These assessments include satisfactory completion of field experience/clinical
practice and related assignments, submitting a professional resume, and a review of current
transcript and the development of a professional placement file, portfolio reviews, and
assessment of appropriate dispositions.

The final benchmark is follow-up assessment collected on each candidate. Follow-up measures
include employer surveys along with state required certification test scores. Upon graduating
from the Educator Preparation Program candidates must successfully pass the state required
content exam in their area to be certified in their teaching field. The passage rates on the state
exam, along with employer evaluations, are used as an overall unit evaluation.
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Prompt 5: ldentify mutually-agreed upon design of clinical experiences of sufficient depth, breadth,
diversity, coherence, and duration to ensure that candidates demonstrate their developing
effectiveness and positive impact on all students’ learning and development. (500 words)

The EPP take seriously the clinical experiences of initial program candidates as they
seek to establish their teaching credentials. Clinical experiences are an integral
component of the initial education program curriculum, and are required of all students
in the initial licensure programs. The EPP and the LEA collaborative to design clinical
experiences of sufficient depth, breadth, diversity, coherence, and duration to endure
that candidates demonstrate their developing effectiveness and a positive impact on all
students’ learning and development.

Our teacher preparation programs will provide an intentionally designed, sequenced set
of clinical field experiences that link with content and method courses to gradually
increase the role of teacher candidates in the classroom across field experiences. All
programs will have pre-student teaching with active teacher candidate involvement in
teaching. All have a full-time, full-semester student teaching experience that provides
enough time for candidates to intervene and have an impact on classroom learners.
Clinical experiences will be designed to help candidates develop effectiveness as a
teacher and have a positive impact on all students’ learning and development. A variety
of course assignments are designed to help candidates reflect on their experiences, all
of which are part of a university designed electronic portfolio where they demonstrate
how they have met a series of performance indicators in the areas of planning, teaching,
assessing their teaching and student learning, and professionalism.

While in their placements, candidates are expected to focus on their impact on student
learning. Candidates will work closely with their mentors as they transition over the field
experience to effectively leverage foundational content knowledge and employ varied
pedagogies in order to impact student learning. Candidates, for example, will complete
a student impact project in student teaching in all areas of certification. The project will
assess candidates' use of sources of student data to inform decision making regarding
intervention in order to address individual learner's needs.
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